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Abstract

Artificial intelligence (Al) is rapidly reshaping educational management from admissions and
student-support triage to predictive analytics and automated assessment. These Al-driven
decisions promise efficiency, personalization, and scalability but also raise significant ethical
dilemmas: bias and discrimination, opacity and explainability, data privacy, erosion of
professional autonomy, and weak redress mechanisms. This paper maps the major ethical
problems that arise when educational institutions deploy Al for decisions affecting learners and
staff, reviews relevant principles and regulations, and proposes a practical, multi-layered
accountability framework that institutions can adopt. The proposed framework combines
governance, technical measures (explainability and audits), human oversight, impact assessment
and remediation channels, and stakeholder participation to ensure responsible Al use that protects
rights and supports educational aims. Key recommendations include mandatory impact
assessments, transparent documentation, independent audit trails, clear responsibility lines, and
accessible remedies for affected individuals.
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Introduction

Artificial intelligence is no longer a futuristic headline it’s quietly, steadily being woven into the
everyday machinery of schools and universities. Admissions offices use algorithmic filters to
triage thousands of applications. Student-support teams rely on early-warning systems that flag
learners “at risk.” Classrooms employ automated grading for quizzes and even essays. To allocate
limited resources, administrators look at learning analytics dashboards. In summary, software is
increasingly influencing or even making judgments that were formerly entirely human and were
impacted by context, judgment, and discourse. There are actual, palpable advantages to that
change. Artificial intelligence (AI) systems are able to process vast amounts of data that are
impossible for a human to interpret, identify trends (such as abrupt dips in attendance or grades)
that point to the need for early intervention, and assist in mass customization of educational
experiences. These solutions promise time savings, improved resource targeting, and data-driven
policy arguments for numerous institutions. But here’s the catch: when we hand important choices
over to statistical models and automated workflows, we also change the nature of those choices.
A model trained on decades of historical data will carry the biases, blind spots and institutional
priorities embedded in that record. A risk score may appear on a dashboard as if it were an objective
fact, but in practice, it condenses a lot of opinions on what counts, how to assess it, and whose
results are most crucial. Ethical concerns shift from abstract philosophy to real-world application
when algorithms affect teacher evaluation, admissions, and extra support. Is the system equitable?
Does it make sense? When anything goes wrong, who bears the blame? (Nguyen et al., 2022;
Holmes et al., 2022). This paper takes those questions seriously. t makes no assumptions about the
intrinsic goodness or badness of Al in education. Rather, it views Al as a socio-technical
instrument whose advantages and disadvantages are contingent upon its development, regulation,
and application. The first goal is to map the ethical conundrums that frequently occur when Al
makes decisions. The second goal is to provide an actionable framework for accountability, which
consists of doable actions that institutions may take to guarantee that conclusions are still
reasonable, debatable, and consistent with educational principles. (Jobin, Ienca, & Vayena, 2019;
UNESCO, 2021; Novelli, Taddeo, & Floridi, 2023). Put simply: technology changes the “how” of
decision-making, but it doesn’t remove the “who” and the “why.” Holding institutions accountable
means making those who design, buy, and operate Al systems answerable in clear, public ways
for the impacts of those systems on learners and staff.

Background: Ethical Principles and Policy Landscape

If you step back from the machines and look at the conversation around Al ethics, you’ll see a
surprising amount of agreement on broad principles. Across disciplines and nations, experts keep
returning to a familiar set of commitments: transparency or explainability (people should
understand how decisions are made), justice and fairness (systems shouldn’t produce or reinforce
discrimination), non-maleficence (don’t harm), responsibility and accountability (someone must
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answer for decisions), privacy (protect sensitive personal data) and beneficence (Al should aim to
help people). These are not mere slogans they’re repeated in academic reviews and global policy
documents because they capture collective worries we see again and again in practice (Jobin et al.,
2019; Floridi & Cowls, 2019). But here’s an important nuance: principles are the starting point,
not the finish line. Translating “fairness” or “transparency” into concrete rules for a university
registrar or a principal is hard. What counts as a fair outcome in admissions? Does fairness mean
equal acceptance rates across groups, or equal predictive accuracy for every subgroup, or
something else entirely? Those are technical and moral choices that require local judgment. That
tension is exactly why institutional and international guidance matters. UNESCO’s 2021
Recommendation on the Ethics of Artificial Intelligence, for instance, doesn’t leave ethics as a
matter of opinion, it offers a normative baseline that nations and institutions can use to shape
policy. UNESCO explicitly flags education as an area where special care is needed because
children and young people are particularly vulnerable to surveillance, profiling, and long-term
consequences of erroneous data (UNESCO, 2021).

According to Obizue and Obizue (2018), regulatory activity is accelerating. Policymakers in the
U.S., EU and elsewhere are pushing for rules that go beyond voluntary principles: mandatory
impact assessments for high-risk automated systems, clearer documentation requirements for
algorithms, and stronger rights for affected individuals (e.g., to an explanation or appeal).
Proposals such as the Algorithmic Accountability Act (U.S.) and the EU’s Al Act reflect a global
trend: move from “ethical guidance” to enforceable obligations for systems that materially affect
people (U.S. Congress, 2022; Mdkander, 2022). In practice, the landscape looks like this: a
patchwork of high-level international guidance, academic frameworks that try to adapt principles
for education, and emerging laws and regulatory proposals that compel institutions to demonstrate
due diligence. For educational leaders, the implication is clear, you can’t treat Al governance as
an add-on. It requires policy, operational checklists, and capacity building so ethical commitments
are embedded in procurement, deployment and everyday use. Finally, it’s worth noting another
subtle point: ethical principles sometimes conflict. Greater transparency might clash with
intellectual property or make systems easier to game; strict privacy protections might reduce model
accuracy. These trade-offs don’t mean ethics is impossible, they mean accountability requires
deliberate, documented choices about which values to prioritize in a given context (Floridi &
Cowls, 2019; Jobin et al., 2019).

Ethical dilemmas in Al-driven educational decision-making
1. Bias and unfair outcomes

Let’s start with perhaps the most visible and consequential problem: bias. Al models pick up
patterns from real-world educational data when they are trained on it, and these patterns frequently
mirror past injustices. Consider a model for college admissions that was trained on ten years' worth
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of acceptances from a very selective university. The model will internalize the university's
preferences if it has historically given preference to applicants from particular private schools or
wealthy zip codes. The result? The algorithm can reproduce the same exclusionary patterns faster
and at scale (Obizue, Chukwuemeka & Iwezu, 2025).

Bias in educational Al takes multiple forms:

* Data bias: The training data itself may under-represent certain groups (students from rural areas,
nonstandard schools, language minorities), meaning the model is less accurate for those students.

* Measurement bias: Common measures (standardized test scores, attendance) may not capture the
true ability or potential of all learners. What a test measures and how it’s scored embeds value
judgments.

* Proxy variables and hidden correlations: Sometimes a harmless-looking feature (e.g., device type,
zip code) serves as a proxy for socioeconomic status or ethnicity; the model uses that proxy to
make predictions that disadvantage particular groups.

» Feedback loops: When an algorithm flags students as “at risk” and resources are allocated
accordingly, outcomes may improve for those who are flagged but students who aren’t flagged
(including those who need help but weren’t detected) may be further disadvantaged. Over time,
the data the model sees will reflect those interventions and can entrench biases.

* Label bias: If labels used to train models (for example, “successful graduate” or “teacher rated
effective”) are themselves biased or subjective, the model learns those judgments rather than
objective truth.

These biases are significant because they have a disproportionate effect: judgments presented as
"data-driven" can further marginalize groups who already experience structural disadvantages,
including as low-income students, members of racial or ethnic minorities, and students with
disabilities. An admissions screener that weights particular extracurricular activities may disfavor
students who do not have access to those options, while a risk score that monitors missed
assignments may routinely flag those balancing jobs or caring responsibilities. The bias may be
subtle and only become apparent after a thorough audit, or it may be evident at times. There’s also
an epistemic dimension: what counts as legitimate evidence in education? Is a raised absenteeism
rate always a sign of disengagement? Might it signal caring responsibilities or transport issues?
Algorithms flatten these questions into numerical features; deciding which features to include and
how to interpret them is an ethical act.
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So what can be done? A few practical directions have emerged in the literature and in practice:

1. Data audits: Before deployment, examine training data for representation gaps and
problematic proxies.

2. Fairness metrics and testing: Run models against different fairness definitions (statistical
parity, equalized odds, predictive parity) and report the outcomes transparently.

3. Participatory design: Involve students, teachers and community representatives in deciding
which features are appropriate and how model outputs should be used.

4. Human-in-the-loop and override mechanisms: Treat algorithmic outputs as
recommendations, not final judgments; require human review for high-stakes decisions.

5. Impact assessments: Conduct pre-deployment impact analyses focused on equity and
document mitigation strategies (Nguyen et al., 2022; Jobin et al., 2019; Novelli et al., 2023).

None of these is a magic bullet. Bias is a structural problem that mirrors larger social inequalities.
But by making bias visible, by designing systems so humans can contest and correct them, and by
committing institutions to monitor outcomes over time, we can reduce harms and keep educational
decisions aligned with fairness and inclusion.

2. Opacity and Lack of Explainability

According to Obizue M.N, Abu, Agba & Babatunde (2025), the issue of opacity is among the
most important moral dilemmas in Al-driven decision-making. Many contemporary systems are
very hard to understand, even for the engineers who created them, especially those based on deep
learning architectures or intricate ensemble models. The rationale of such systems may seem like
a mystery to a parent, student, or school administration. imagine that an algorithm decides that a
student is "unlikely to achieve," and as a result, they are denied a scholarship. Without a detailed
explanation of how this conclusion was reached, stakeholders will be unable to properly challenge
or verify its validity. The use of Al in educational settings may eventually lose legitimacy due to
this lack of interpretability, which also compromises procedural fairness and institutional trust.
Not only are explanations polite, but they are also morally required. They provide the grounds for
appeal, correction, and accountability (Floridi & Cowls, 2019; Cheong, 2024).

3. Privacy, Data Governance, and Consent

Artificial intelligence (Al) in education works by gathering enormous volumes of student data,
including attendance records, assignment submissions, behavioral traces from learning platforms,
sociodemographic data, and in certain situations, physiological markers. Powerful insights are
made possible by these data streams, but they also bring up difficult moral questions regarding
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consent and privacy. Students and their parents frequently have no idea how much data is being
collected or what is being done with their information. For example, outside companies may later
exploit data collected for academic monitoring for commercial profiling. Inadequate controls over
data minimization, retention, and sharing could put students at long-term risk of stigmatization or
discrimination. The right to informed consent, openness in data use, and rigorous accountability
in governance are all emphasized in UNESCO's ethical framework from 2021. Without these
protections, educational institutions run the risk of breaching students' right to privacy as well as
the trust necessary for a positive learning environment. (Nguyen et al., 2022).

4. Erosion of Professional Judgment and Agency

The potential for Al systems to change the function of administrators and teachers is another minor
but important ethical worry. Many times, decision-support technologies are presented as objective,
data-driven resources. However, rather than using professional judgment, educators may submit
to algorithmic results when recommendations are portrayed as authoritative. This can eventually
result in deskilling, as educators rely more on what the system suggests and lose faith in their own
knowledge. Empathy, contextual awareness, and ethical judgment are human aspects of pedagogy
that run the risk of being marginalized by algorithmic authority. According to Holmes et al. (2022),
education is a deeply connected practice rather than just an optimizing procedure. If Al systems
weaken educators’ agency, they also weaken the ethical and human core of education.

5. Accountability Gaps and Remediation Failure

When harm occurs as a result of Al-driven decisions, the question of accountability becomes
thorny. Imagine a prediction model that incorrectly identifies a pupil as "at risk," resulting in
exclusion or stigma. Who is accountable, the school officials who implemented the model, the data
scientists who trained it, or the software vendor? All too frequently, the chain of accountability is
disjointed, depriving families and kids of effective channels for recourse. According to Novelli,
Taddeo, and Floridi (2023), true accountability necessitates tangible answerability mechanisms in
addition to abstract concepts. This calls for explicit duty assignments, open reporting procedures,
and easily accessible venues where impacted parties can contest and correct detrimental decisions.
Without these clauses, accountability runs the risk of being reduced to empty language, leaving
students open to atrocities that go unpunished.

6. Surveillance, Trust, and Psychological Harm

Al technologies are also expanding the scope of surveillance in schools and universities. From
proctoring software that tracks eye movement and keystrokes to platforms that monitor social
media activity, learners increasingly find themselves under continuous observation. While such
systems are often justified in terms of security or academic integrity, they can create a climate of
mistrust that stifles creativity and authentic learning. Students may begin to alter their behavior,
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not to learn better, but to avoid algorithmic suspicion. This form of “surveillance pedagogy” risks
producing compliance rather than curiosity, and anxiety rather than confidence (Cheong, 2024;
UNESCO, 2021). Ethically, the proportionality of such surveillance measures must be questioned:
are the harms to trust and psychological well-being justified by the purported gains? If not,
educational institutions may be undermining their own mission in the pursuit of technological
control.

4. Existing Institutional and Legal Responses

These difficulties have not gone unnoticed. A patchwork of scientific, institutional, and legal
initiatives has started to emerge in response. High-level concepts like accountability, fairness, and
openness have been outlined by academics and ethicists to direct the development of Al (Floridi
& Cowls, 2019; Jobin et al., 2019). Although these frameworks offer helpful guidance, some
contend that they are still too abstract to handle the specific realities of teaching. Particularly in
the field of education, particular criteria have been developed. Scholars like Holmes et al. (2022)
and Nguyen et al. (2022) have brought attention to domain-specific issues, which range from
avoiding the over-datafication of pedagogy to protecting learner autonomy. Technical responses
have also developed in parallel. Toolkits for algorithmic auditing, explainability techniques, and
fairness assessments are now being designed to operationalize ethical principles (Chaudhry,
Cukurova, & Luckin, 2022). These instruments offer concrete methods for scrutinizing and
improving Al systems, though their adoption in educational contexts remains uneven. Finally,
regulatory activity is increasing. Legislative proposals such as the U.S. Algorithmic Accountability
Act (U.S. Congress, 2022) and the European Union’s Al Act debates (Mdkander, 2022) represent
a policy shift toward mandatory oversight. These frameworks aim to impose risk assessments,
documentation, and governance mechanisms on organizations deploying high-impact Al systems,
education included. Yet even with these efforts, the gap between principle and practice remains
wide. Policies and toolkits are only effective when implemented rigorously, enforced consistently,
and adapted to the lived realities of students and educators. Without such follow-through,
institutional responses risk becoming symbolic gestures rather than substantive safeguards.

5. Proposed Framework of Accountability for Al in Educational Management

Basing the argument on literature and also on the pressing concerns that confront universities and
schools, I suggest a multi-dimensioned model of accountability. This is based on the perception
that a single principle or checklist is inadequate and that it must be supported by an interlocking
chain of practices that begin from policy and governance through to stakeholders. Below is an
overview of seven elements of this framework, and each comprises practical steps and why they
are necessary in the daily education life.
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1. Institutional Al Policy: Governance and Policy Baseline

Start by having a good policy base at the institutional level. All universities or institutions using
Al systems require an explicit public Al policy that is linked directly to human rights and ethical
considerations (UNESCO, 2021). The policy must specify clearly not just what uses of Al are
allowed but also what cannot be done. For instance, it may ban surveillance technologies that track
students in a way that is disproportionate to the pedagogical gain. It should also outline proper
procedures for handling sensitive student data and define when human oversight is strictly
necessary. As key is establishing roles in the institution. Who is responsible for purchasing an Al
system? Who makes it function once installed? Who is responsible when a decision impacts a
student? By establishing this chain of responsibility, the institution ensures that accountability does
not become lost in vague technical terminology. Governance structures therefore offer the ethical
and administrative foundation upon which more specific practices can be developed.

2. Pre-deployment Risk and Impact Assessment

Prior to a purchase or deployment of an Al system, it should be subjected to a formal risk and
impact assessment. It is not box-ticking. These assessments capture why the system is being
deployed, the individuals it will impact, what data it will access, the benefits it is likely to provide,
and the most significant one what threats it could pose. Examples are the U.S. Algorithmic
Accountability Act bills and the EU Al law are already heading this way by requiring high-risk
system impact assessments (U.S. Congress, 2022; Mdkander, 2022).

For student learning, the assessment must be extremely attuned to at-risk populations: students
with disabilities, ethnic-minority students, or students with limited digital literacy. It is a worthy
ethical question to pose whether these students might be unfairly damaged. By mandating tests,
institutions also generate audit-compliant reports that can be scrutinized by regulators, auditors, or
even parents. That is, it shifts accountability from good intentions to auditables.

5.3 Transparency, Documentation, and Explainability

Transparency is usually argued about in an abstract sense, but in reality, it involves having tangible
documentation. For Al in education, this could be model cards or datasheets detailing the system
structure, training data, and constraints (Chaudhry, Cukurova, & Luckin, 2022). In addition to
these technical reports, institutions must publish transparency reports to broader audiences that
describe, in plain terms, what tools are being employed, why they were implemented, and how
they work to safeguard.

At the personal level, the explanations must be comprehensible. When a student is marked "at risk"
by an early-warning system, the family must be informed of the foundation of the designation.
Was it poor attendance, declining grades, or the combination of behavioral indicators? Without
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that specificity, there is no effective basis for challenging or appealing the ruling. Explainability
thus becomes not just a technical challenge but a democratic imperative—it gives power to those
most impacted to understand and respond to the choices that structure their lives (Floridi & Cowls,
2019).

5.4 Human Oversight and Human-Centered Design

Al should complement and support, not displace, human judgment. In the case of high-stakes
decisions like admissions, disciplinary action, or awarding scholarships, the ultimate decision has
to be made by a human. Systems may suggest, but not decide. To make it worthwhile, institutions
would have to create workflows that unmistakably stamp Al output as advisory with explicit
override procedures. Whenever a teacher disagrees with a suggestion from an algorithm, the reason
why they should do so must be documented, creating a culture of thoughtful interaction rather than
robotic obedience.

Training also matters. Educators and administrators need to learn how to interpret Al output and
the limits of it. Otherwise, Al software gets treated as oracles rather than as fallible tools. Holmes
et al. (2022) caution that protecting professional judgment is needed to uphold the relational and
ethical value in education. Human-centered design here guarantees pedagogy is served by
technology, not vice versa.

5.5 Continuous Monitoring, Audits, and Third-Party Review

The most carefully designed Al system will misbehave once deployed. Data drifts, social facts
evolve, and bias creeps in over time. Continuous monitoring is thus not optional. Institutions need
to monitor system performance along dimensions like accuracy, fairness, and unforeseen side
effects. Immutable logging techniques—tamper-evident digital records of input and decision—
allow post-hoc analysis when harms are detected.

Periodic audits are also mandatory. Internal verification will detect issues in advance, while
external auditing provides independent assurance and eliminates the risk of conflict of interest.
Audits should not just probe technical performance but also ethical adherence, e.g., whether
privacy rules for data are being complied with and whether outcomes are fair. According to
Novelli, Taddeo, and Floridi (2023), accountability can only be trusted if verification is external
to the system itself.

6. Redress, Appeal, and Remediation Procedures

Accountability is undermined if there is no provision for redress. There need to be simple pathways
for staff, parents, and pupils to apply for review by a human and for challenging automatic
decisions. There needs to be more than the offer of an email address; organisations need to issue
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clear deadlines for appeal, outline the process clearly, and be prepared to take remedial action
when errors are found. By opening up the rate of errors and how they are being corrected,
anonymized appeal result reports can assist in enhancing accountability. This type of openness
gives a feedback loop that gives collective strength to the system and indicates that the organization
is serious about accountability. In simple terms, accountability is not solely about answering
questions but also in giving answers when there are problems.

7. Stakeholder Engagement and a Culture of Transparency

Lastly, no system will succeed without active involvement from its beneficiaries. Stakeholder
engagement cannot be tokenistic. Students, parents, teachers, and even community members need
to be involved in procurements, design at reviews, and Al policy development. Co-design
mechanisms ensure that the lived realities of learners are refracted in the technology being
deployed. Aside from formal mechanisms, institutions also need to create a broader culture of
transparency. To publish policy papers and shape analyses, to conduct public consultations, and to
strike trade-offs in public all add up to democratic legitimacy. In Jobin, lenca, and Vayena's (2019)
words, greater participation and inclusion minimize blind spots and strengthen ethical governance.
In practice, the participation builds trust—students and parents are much more likely to embrace
Al systems if they have felt that they have had a say in how they are to be used. More broadly, this
multi-level organization puts preventive practices (policies, impact assessments), working
methods (transparency, monitoring), and remedial processes (appeals, remediation) into
alignment. Maybe above all, it puts democratic participation into alignment, so Al for education
is not merely accountable to technical expertise but to the publics being served. By weaving these
strands together, schools and universities can get beyond theoretical dicta and head towards an
operating system of accountability that is both ethically correct and decently feasible.

Operational Checklist (Quick Practical Guide)

While the accountability framework sets out a comprehensive architecture, educational leaders
also need something more immediately usable, a checklist that converts high-level commitments
into concrete actions. The following six steps serve as a practical quick guide for institutions
seeking to operationalize Al accountability in day-to-day management. Each step is grounded in
the literature and mapped against global best practices (Obizue, James, Mbariku & Oragwu, 2025).

1. Create and adopt an institutional Al policy that adheres to UNESCO guidelines.

Institutions must to start with a well-defined policy base that conforms to accepted human rights
frameworks, as the guidelines issued by UNESCO in 2021. Permissible Al applications, the need
for human oversight, and decision-making responsibilities should all be covered under this policy.
Establishing a policy baseline is essential because it conveys institutional intent and serves as a
reliable point of reference in the event of disagreement.
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2. Any procurement that has an impact on students should be subject to an impact evaluation
using the Automated Decision System (ADS).

Drawing inspiration from legislative precedents like the U.S. Algorithmic Accountability Act
ideas, institutions should mandate pre-deployment studies that outline the system's purpose,
affected demographics, data sources, and expected risks and benefits (Congress.gov, 2019). By
averting unanticipated damages and generating auditable documentation, this strengthens
institutional resilience.

3. Insist on vendor transparency: model cards, data provenance, and explanation interfaces.

Building on work by Mitchell et al. (2019), institutions should require vendors to provide “model
cards” (structured summaries of model characteristics and limitations), clear records of data
provenance, and interfaces that explain Al-driven outcomes in a manner understandable to
educators and students. This ensures that tools are not black boxes but transparent systems that can
be interrogated when necessary.

4. Maintain human-in-the-loop sign-offs for high-stakes decisions.

Critical educational decisions such as admissions, disciplinary actions, or scholarship awards
should always include human oversight. Holmes et al. (2022) emphasize that human-in-the-loop
processes preserve professional judgment and maintain trust. Institutions should document
override procedures and ensure that staff are trained to evaluate Al outputs critically.

5. Set up monitoring dashboards with fairness metrics and drift alerts.

Once deployed, Al systems should not run unchecked. As Novelli et al. (2023) suggest, institutions
need real-time dashboards that track performance indicators such as accuracy, fairness, and bias.
Drift alerts, for instance, notify administrators when a model’s performance degrades over time,
ensuring timely intervention and adaptation.

6. Create an appeals office and publish anonymized appeal outcomes yearly.

Accountability requires not only policies and monitoring but also mechanisms for remedy. An
appeals office provides students and staff with channels to challenge decisions, request human
review, and receive corrective action if needed. Publishing anonymized summaries of appeals as
seen in practices documented by educational rights scholars foster transparency and institutional
learning (Mdkander, 2022).
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Discussion: Trade-offs and Limitations

Although the proposed framework and checklist provide a robust starting point, their
implementation is not without trade-offs. First, resource constraints pose a significant barrier.
Smaller institutions, particularly in low- and middle-income contexts, may lack the financial or
technical capacity to carry out detailed audits, continuous monitoring, or specialized staff training
(Cheong, 2024). Policymakers and funding bodies must recognize this asymmetry and provide
capacity-building support. Second, technical explainability remains an evolving frontier. While
model cards and transparency tools offer progress, some Al systems, especially deep learning
architectures remain difficult to interpret (Holmes et al., 2022). This raises questions about whether
“meaningful” explanations can be consistently provided to students, parents, or educators. Third,
the regulatory environment is fragmented. Requirements for Al accountability differ across
jurisdictions, meaning institutions operating internationally may face conflicting standards
(Mdkander, 2022). Harmonization efforts are ongoing but incomplete, leaving education leaders
in a complex compliance landscape. Finally, accountability mechanisms are only as effective as
the will to act on them. Novelli et al. (2023), caution that audits and documentation are
performative if institutions ignore findings or fail to provide remedies. Thus, accountability must
be conceived not as a box-ticking exercise but as a commitment to power-sharing, transparency,
and fairness in decision-making.

Conclusion

Artificial Intelligence holds the promise of streamlining education administration, enhancing the
use of resources, and tailoring learning experiences. Yet its implementation raises serious
questions of ethics, most of all where student futures are placed in the hands of algorithms. The
below structure and checklist offer one potential path forward: human rights-focused institutional
Al policies, mandatory impact assessments, transparency requirements, human review for high-
stakes outcomes, regular monitoring, and accessible appeal mechanisms. The responsibility rests
with policymakers to bring in minimum safeguards standards, funding for institutional capacity
building, and international Al accountability standards into education. School administrators have
to come out of the sphere of abstract ideas and invest in operational leadership aimed at student
rights, professional teaching staff, and community values. Ultimately, accountability is the most
important bridge between technological progress and ethical practice. If institutions commit to
incorporating accountability across every stage of deploying Al, Al-informed decision-making can
be a tool of empowerment rather than a source of devastation.
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